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Introduction

Building Bridges with  
Document-Based Assessments

Greek writer Nikos Kazantzakis 
wrote, “Teachers are those who use 
themselves as bridges, over which 
they invite their students to cross; 
then having facilitated their crossing, 
joyfully collapse, encouraging them 
to create bridges of their own.”  
History is also a bridge—a bridge 
between the present and the past, 
with the beginning plans for building 
bridges to a better future.

As students venture into more-advanced history classes, they will encounter assessment activities that 
are often completely new to them.  These activities require them to analyze historical documents and 
write articulately about them.  Achieving mastery with these types of assessments can be a long process.  
This can be frustrating for both students and teachers.  Document-Based Assessment Activities presents 
these types of assessments with a scaffolded framework aimed at students of all levels.  Using this 
approach, teachers can gradually build students’ skills and the confidence they need to gain mastery.

This resource encourages students to explore their families, communities, nation, and the world at large.  
Students will think like historians to investigate the past.  They will also learn life skills as they consider 
what it is like to be in someone else’s shoes, developing empathy for the people whose names and 
stories they’ve only read about.  Students do more than encounter history.  They engage in history and 
they interpret history, whether it is comparing automobiles one hundred years apart or imagining the life 
of a Civil War soldier.

With Document-Based Assessment Activities, students engage in historical thinking as 
they connect with the past through a variety of historical documents, including written 
documents, paintings, photographs, maps, and more.

Historical Documents

Past Present

5© Shell Education	 116869—Document-Based Assessment Activities



Introduction

Building Bridges with  
Document-Based Assessments (cont.)

Document-Based Assessment Activities will foster a love of learning with a love of history.  It will construct 
a bridge from one year or level of proficiency to another, so that by the time students reach Advanced 
Placement (AP) exams and other rigorous exams, they will have the confidence and tools to meet 
the challenge.

Through the activities in this book, students will ask and answer compelling questions, analyze historical 
documents, approach learning through an inquiry lens, and gradually hone their historical-thinking skills to 
achieve mastery with document-based assessments.

Document-Based Assessment Activities

Everything I need 
to know about 
history is in this 
textbook.

Well, this newspaper says 
colonists were treated 
unfairly.  But the publisher 
was also biased.  What 
other evidence is there?

“These lessons take history out of the dustbin and place it front and 
center for students where they can wrestle with the demands of a rich 
and rigorous educational experience.

“By holding history in their hands, students will intellectually 
connect with the past while at the same time seeing the relevance of 
whatever historical narrative they happen to be studying.”

—James A. Percoco, Historian, Educator, Author

Before After
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Introduction

Thinking Like a Historian
Why Use Primary Sources? 
Primary sources provide students with insight into individual perspectives 
from the past (Levstik and Barton 2005).  To understand history, students 
must understand the motives and actions of people.  Primary sources can 
provide these explanations.  Sam Wineburg believes that history is a tool 
that changes how people think.  As new primary sources are discovered, 
sometimes the accounts of history change.  He states that history should 
promote discernment, judgment, and caution to avoid repeating the mistakes 
of the past (2001).

For more than 20 years, Wineburg’s research has shown that students do not 
typically engage in the same processes as historians unless they have explicit 
instruction on how to do so (1991).  Primary sources help 
students develop research skills that lead to analyzing sources 
and forming opinions.

Using primary sources offers students the opportunity to act 
and think as historians.  Viewing historic photographs, studying 
written documents, and reading the comments and opinions 
of individuals from the past will bring history alive for students.  
This book, with its many primary sources and other historical 
documents and support materials, allows both teachers and 
students to expand their study of history beyond the textbook 
and classroom.

Building Historical-Thinking Skills
According to the position statement of the National Council for the 
Social Studies (NCSS), “There is a profound difference between 
learning about the actions and conclusions of others and reasoning 
one’s way toward those conclusions.  Active learning is not just 
‘hands-on,’ it is ‘minds-on’” (2016, 182).  Current AP social studies 
courses are designed to help students develop historical-thinking skills 
and reasoning processes, which they are assessed on in the AP exams.  
National and state standards also highlight the importance of building 
these historical-thinking skills across grades K–12.

In this resource, these skills and processes have been synthesized into 
five main historical-thinking skills: make connections, use evidence, 
consider the source, set the scene, and think across time.  These 
five skills naturally overlap and intertwine with one another, allowing 
students to develop and apply some or all these skills in each lesson.  
The following descriptions detail each skill and how they are developed 
in this resource to help students think like historians.

7© Shell Education	 116869—Document-Based Assessment Activities



Introduction

Thinking Like a Historian (cont.)

Building Historical-Thinking Skills (cont.)

Make Connections 

“The challenge of history is to recover the past and introduce it to the present” 
(Thelen 1989).  For many students, history is nothing more than a collection of dates 
and unconnected events.  But historians love to 
make connections, and the possibilities of making 
connections throughout history are endless.  Paul 
Sargent, an AP history teacher and blogger, briefly 
explains the importance of making connections 
to his incoming students through a video.  He 
uses the Arab Spring, which was a series of pro-
democracy uprisings in the Middle East in the 
early 2010s, as an example.  Sargent explains 
that historians drew comparisons between the 
Arab Spring and the 1848 revolts in Europe, 
where people took to the streets asking for more 
democracy.  Making these types of connections 
helps historians to better understand both 
historical and current events.  By learning how to 
make connections as historians do, students will 
gain deeper understandings of history and how it 
is relevant and connected to their lives today.

15
00

17
00

16
00

This document-analysis sheet focuses students 
on making connections among documents and 
between historical events and their lives.

D
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s

Name:  ________________________________________ Date: _____________________

15
00

17
00

16
00

Document Analysis—Make Connections 
Directions: Complete as much of this page as you can to better 
understand the document.

Step 1: Just the Facts
Title or description:  _____________________________________________

Type of document:  ______________________________________________
(map, letter, photo, etc.)

Date: ____________ Place: _______________ Creator: ________________

Circle one:         primary source         secondary source 

Step 2: Make Connections
Use the chart to make connections (e.g., compare and/or contrast, cause and 
effect).  Your teacher may give you directions or ask you to choose the best way 
to label the sections to record connections.  You can use colors, lines, or other 
marks as needed to help show your connections.

Step 3: Reflect
What did you learn or notice from the connections you made?

296 116869—Document-Based Assessment Activities © Shell Education

In This Resource

The lessons in this resource 
engage students in discussions 
and activities that teach 
and challenge them to make 
connections to their own lives.  
They’ll also be asked to make 
connections among the past and 
present; the documents they 
analyze; and people, places, 
and events in history.  They will 
find and explain similarities and 
differences among these things 
and examine cause-and-effect 
relationships.

Students can make connections between 
people in the past and themselves.
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Introduction

Thinking Like a Historian (cont.)

Building Historical-Thinking Skills (cont.)

Use Evidence 

Behind every document is a story, and historians use 
primary sources to piece together that story.  Mark Krug, 
a professor of education in history and social studies at 
the University of Chicago, once said, “The historian and 
the detective have much in common” (1967).  Detectives 
listen to testimonies, uncover evidence, and explore 
motives to expose the truth.  Detectives rarely solve a 
case with just one piece of evidence.  For example, they 
do not interview only one person at the crime scene.  They 
want to hear the accounts from all possible witnesses 
because some of these accounts will differ, depending on 
the witnesses.

Historians treat history in the same manner.  The only 
way to know what happened in the past is to study the 
evidence from that historical time period.  “People leave 
behind both direct and indirect evidence of their ideas; 
these expressions of their perspectives form the basis for 
historical interpretations” (Levstik and Barton 2005, 171).  
Since historians cannot interview the dead, they analyze 
the evidence that the  
deceased left behind.  Teachers must provide evidence  
with which students can analyze and create their own  
interpretations of history.

15
00

17
00

16
00

This document-analysis sheet guides 
students to find and use evidence as 
they analyze documents.

This example shows how 
students can embed evidence 
in their DBQ essays.

In This Resource

The lessons in this resource 
challenge students to find 
and use evidence to discuss 
and answer document-based 
questions.  Students must 
find proof in the documents to 
support the conclusions they 
draw.  In the more complex 
document-based assessments, 
students have to use evidence 
to form and support thesis 
statements to answer  
document-based questions.

D
ocum

ent A
nalysis

Name:  ________________________________________ Date: _____________________

Document Analysis—Use Evidence 
Directions: Complete as much of this page as you can to better understand the 
document.

Step 1: Just the Facts 
Title or description:  _____________________________________________

Type of document:  ______________________________________________
(map, letter, photo, etc.)

Date: ____________ Place: _______________ Creator: ________________

Circle one:         primary source         secondary source

Step 2: Use Evidence 
List any claims you can make and conclusions you can draw.  They might be 
about the document, the creator of it, or the historical context around it.  Then, list 
the evidence from the document and/or your background knowledge to support 
your statements.

Claims and Conclusions Evidence

Step 3: Reflect 
Does this primary source support or dispute other things that you know about the 
topic?  Provide examples.

15
00

17
00

16
00
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Introduction

Thinking Like a Historian (cont.)

Building Historical-Thinking Skills (cont.)

D
oc
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en
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s

Name:  ________________________________________ Date: _____________________

Document Analysis—Consider the Source 
Directions: Complete as much of this page as you can to better understand the 
document.

Step 1: Just the Facts 
Title or description:  _____________________________________________

Type of document:  ______________________________________________
(map, letter, photo, etc.)

Date: ____________ Place: _______________ Creator: ________________

Circle one:         primary source         secondary source

Step 2: Consider the Source 

Consider This
Answer 

(including how you know)
Does this make it more 
or less reliable?  Why?

Primary or 
secondary source

Fact or opinion

Intended audience

Creator’s viewpoint

Purpose

Creator’s level 
of authority/
experience

Bias

Step 3: Reflect
Summarize your overall impression of the source, its reliability, and what can be 
learned from it.

15
00

17
00

16
00
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Consider the Source 

Historians approach their work differently from other 
academics.  For example, a mathematician is focused on the 
accuracy of a proof or equation, while a historian cares very 
much about who wrote something, when they wrote it, and for 
what purpose.  To understand history, scholars must interpret 
the evidence they find.  To understand the evidence, they 
must consider the source of the evidence.  Written history is 
an interpretation of an event by the person who wrote it—be it 
the historian or the creator of the primary source.  According 
to Levstik and Barton, “no historical account is complete” 
because the person who recorded the account was selective 
in their use of the facts and details (2005, 7).  All recorded 
history has some form of bias.  The recorder of the account 
has personal motives and a distinct viewpoint.  Therefore, it 
takes more than just one account to verify the truth.  Even 
then, the truth is not certain.

In today’s world, it is unwise to accept one reporter’s account 
of an event as the truth.  If the news reporter was not there when the event happened, 
they can give only a secondary account of the event by relying on information from sources 
at the scene.  Similarly, people should not rely on textbooks alone for the full story of 
an event, and no one should rely on just one primary source for the complete facts.  
Historians search for other primary sources that either corroborate or conflict with the 
evidence they have.

In This Resource

Throughout these lessons, students are 
asked to consider the source.  During their 
initial analysis of documents in these lessons, 
students ask themselves questions, such 
as: Who made this? What was their point of 
view? Why was it made? and Is the source 
reliable?  As students’ historical-thinking skills 
strengthen, they begin corroborating evidence 
by looking at multiple sources.  They will ask: 
What do other sources say? Where else can I 
look? and What sources are most reliable?

This document-analysis sheet helps students 
think about the point of view of the author.

15
0
0

17
0
0

1
6
0
0

These annotations demonstrate the importance of recognizing bias.

against the stamp act

Patriot 
bias?
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Thinking Like a Historian (cont.)

Building Historical-Thinking Skills (cont.)

D
ocum

ent A
nalysis

Name:  ________________________________________ Date: _____________________

Document Analysis—Set the Scene 
Directions: Complete as much of this page as you can to better 
understand the document.

Step 1: Just the Facts 
Title or description:  _____________________________________________

Type of document:  ______________________________________________
(map, letter, photo, etc.)

Date: ____________ Place: _______________ Creator: ________________

Circle one:         primary source         secondary source

Step 2: Set the Scene 
Record what you know about the time and place the document was created.

15
00

17
00

16
00

Step 3: Reflect 
How did the historical setting, or context, influence the events, ideas, and/or purpose 
of the document?

Time 
and 

Place

Traditions

Pe
op

le

Technology

E
conom

ics

Society

Pol
iti

cs
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Set the Scene 

When trying to interpret evidence and piece together stories, historians must 
also examine the setting and historical contexts surrounding the evidence.  
They consider the circumstances and motivations surrounding the documents 
being investigated.  This is when historians and students begin to form their 
own interpretations of history.  When students analyze primary sources, 
they begin to really understand what it was like to live during a previous time 
period.  This is where they imagine the setting of the past, which Wineburg 
calls contextualization (2001).  Setting the scene and understanding the 
background of historical documents will help students to put historical events 
and attitudes into perspective, to think progressively, and to walk in the shoes 
of their ancestors.

In This Resource

During their analysis of the 
documents in these lessons, 
students ask themselves 
questions, such as: When and 
where was this document created? 
What was it like to be alive in the 
past? What was different and 
what was the same? How would 
someone have viewed this event 
back then? What else was going 
on during this time and in this 
place? and How would these 
things have influenced the content 
of this document?

This document-analysis sheet encourages 
students to focus on what was happening in 
history at the time of a document’s creation.

Understanding the time perod is critical 
when analyzing a document such as this.

15
00

17
00

16
00
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D
oc

um
en

t 
A

na
ly

si
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Name:  ________________________________________ Date: _____________________

Document Analysis—Think Across Time 
Directions: Complete as much of this page as you can to better understand the 
document.

Step 1: Just the Facts 
Title or description:  _____________________________________________

Type of document:  ______________________________________________
(map, letter, photo, etc.)

Date: ____________ Place: _______________ Creator: ________________

Circle one:         primary source         secondary source

Step 2: Think Across Time 

 1. What are the defining characteristics of the time period this document is from 
or about?

 2. Create a time line to show how the document relates to events across time.  
Not sure where to start?  Try this: Identify two events related to the time period 
and write them on opposite ends of the time line.  Then, add 2–3 more events 
from the time period on the time line.  Finally, put the document in the correct 
point on the time line.

15
00

17
00

16
00

Step 3: Reflect 
What did you notice, learn, or confirm from the time line you created?
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Think Across Time 

Looking beyond one particular time and place is essential to interpreting history, and 
to do so, historians must use chronological reasoning.  They think about what came 
before, what came after, and how people and events across time fit together, relate, and 
interact.  According to the Public History Initiative at UCLA, “Without a strong sense of 
chronology—of when events occurred and in what temporal order—it is impossible for 
students to examine relationships among those events 
or to explain historical causality.  Chronology provides the 
mental scaffolding for organizing historical thought” (n.d.).

These skills require historians to combine their abilities 
so they can make connections and set the scene to see 
and understand stories across time and far-reaching 
themes.  The connections extend further as they begin to 
recognize patterns in history and draw conclusions based 
on where in the span of time the documents originated.

Thinking Like a Historian (cont.)

Building Historical-Thinking Skills (cont.)

In This Resource

The lessons in this book challenge 
students to find and use evidence to 
discuss and answer document-based 
questions.  They will find proof in the 
documents to support the conclusions 
they draw.  In the higher levels, 
students will use evidence to form and 
support thesis statements to answer 
document-based questions.

This document-analysis 
sheet challenges students 
to look for continuity and 
change across time.

Students can compare images 
across different time periods 
to discover far-reaching issues 
in history.

15
0
0

17
0
0

1
6
0
0
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Introduction

Thinking Like a Historian (cont.)

Student Historians in the Digital Age
The importance of building historical- and critical-thinking skills in students is paramount to helping 
students navigate and interpret the vast array of information available to them at the click of a button.  
We live in a time when anyone can be an author and write whatever they choose.  Finding reputable 
sources of information has become a daunting task.  It can be difficult to discern fact from fiction 
or reality from sarcasm and understand multiple points of view.  The issue is no longer about finding 
information.  The issue now is what we do with the information we find (Wineburg 2018).  No matter 
the paths students take with their continued education and careers, the lessons in this resource will 
equip them with the skills necessary to become responsible, well-informed members of society who can 
interpret and analyze new information with discerning eyes.

Using Historical-Thinking Skills in Standardized Tests
As students apply their historical-thinking skills to document-based assessments, they practice answering 
a variety of question types found on many standardized tests and AP exams.  Described here are the 
most-common question types used throughout this resource.

Selected-Response Questions

A selected-response question provides options for students from which they must “select” the correct 
response.  These could be multiple-choice, matching, or true/false questions.  These types of questions 
can be harder to write well but are easier to evaluate.

Constructed-Response Questions

A constructed-response question does not give answer options to students.  There is often more than 
one way to answer these types of questions and students must construct the answers themselves.  The 
answers need to be hand scored and often allow for a range 
of acceptable responses.  They can be simple, short-response 
questions, requiring students to fill in the blank (if no word bank 
is given), make lists, or answer in a few concise sentences.  
They can also be more complex extended-response questions, 
requiring students to write paragraphs or essays.  Items such 
as performance tasks, presentations, and portfolios can also 
be considered constructed-response assessments.

AP exams refer to these types of questions as free-response 
questions.  There are three types of constructed-response 
questions on AP exams: short-answer question (SAQ), 
document-based question (DBQ), and long-essay question (LEQ).  
The SAQs ask students to look at historical developments and 
processes for different time periods with the help of primary 
and secondary sources.  For the DBQs and LEQs, students are 
also asked to develop arguments based on evidence.  Some 
of that evidence must come from the historical documents 
included within a DBQ.

In This Resource

Throughout these lessons, students 
will answer multiple-choice questions.  
They will also answer different types of 
constructed-response questions.  They 
begin with answering short-response 
questions in a few sentences.  Then, they 
build up their skills to answer extended-
response questions in the form of DBQ 
essays.  (See pages 19–20 for more 
information about DBQs.)  The historical-
thinking skills students develop through 
the activities in this resource can be 
applied to answer all types of selected- or 
constructed-response questions.

13© Shell Education	 116869—Document-Based Assessment Activities



Introduction

How to Use This Resource
Leveled Document-Based Assessment Sections
This resource is organized into four levels.  This scaffolded approach to teaching historical thinking and 
analysis skills can be applied across grades K–12.  Teachers can begin at any level and progress at a 
pace that best meets the needs of their students and supports their curriculum.  By the end of this book, 
students will be more prepared for advanced social studies classes and standardized state tests so their 
time can be spent going deeper into the content rather than learning the process of analyzing documents.

Preliminary Document-Based Assessments

	 •	3 units with 3 lessons per unit

	 •	then and now themes

	 •	student analysis includes simple images

	 •	2 questions per student page

	 •	simple document analysis graphic organizers

Beginning Document-Based Assessments

	 •	4 units with 4 lessons per unit

	 •	student analysis includes written documents and images

	 •	2–3 questions per student page

	 •	DBQ discussions for each unit

	 •	simple document analysis graphic organizers

Intermediate Document-Based Assessments

	 •	5 units with 2–4 lessons per unit

	 •	student analysis includes written documents and images

	 •	2–3 questions per student page

	 •	DBQ for each unit; 2–4 documents

	 •	complex document analysis and essay graphic organizers

Advanced Document-Based Assessments

	 •	7 units, 5–7 lessons per unit

	 •	student analysis includes complex written documents and images 

	 •	2–3 questions per student page

	 •	DBQ for each unit; 5–7 documents

	 •	complex document analysis and essay graphic organizers
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Preliminary Units Beginning Units Intermediate Units Advanced Units

Topic-Based Units
Units centered around key social studies topics in each section can be used during or at the end 
of classroom units of study related to the topics.  This will enhance social studies curriculums and 
encourage students to synthesize their knowledge and understanding of the topics to answer the 
questions.  The units can also be used as additional practice with document-based assessments 
unrelated to what is actively being covered in class.  In this case, additional background information 
may be needed for students.

Civics and
Government

Geography

Units cover the following topics:

Then and Now 
Relationships
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How to Use This Resource (cont.)

A
dv

an
ce

d 
D

B
A

s

Activate

Industrial Revolution

Haymarket Square 

Show students different news clips about teacher strikes that occurred across the 
country in the late 2010s.  Ask students to react to the concept of teacher strikes.  
Were they effective?  If so, why?  Who, if anyone, was hurt by the strikes?  Is 
striking necessary in the teaching profession?  In other professions?

 1. Have students look at the poster on Examine Haymarket Square (page 219).  
Ask students to complete Document Analysis—Set the Scene (page 297) to 
support their analysis and place the poster in a historical context.

 2. Read the background information about the Haymarket Riot (page 229) if 
students are not familiar with it.  Then, have students discuss with partners 
who was to blame for the riot.

 3. Take a vote to see where the class stands in regards to blame for the riot.  
Ask students to defend their decisions.

 4. Use the following questions to guide a discussion:

 • Would a meeting like this lead to violence?

 • Why would an eight-hour workday be an early goal of unions?

 • Why did workers feel the need to form unions?

 • Why did factory owners dislike unions?

 5. Allow time for students to complete Examine Haymarket Square.  Discuss their 
work and strengthen their analysis skills using the How To activity.

H
ow

 T
o 

. .
 .

Analyze Posters—Tell students that there are some specific 
strategies they can use when analyzing posters.  Have them 
determine if the poster tries to persuade more through words or 
visuals.  Explain to students that this can give them a clue to know 
who the intended audience is for the poster.  Then, have students 
put the poster into its historical time period.  Have them write one-
sentence summaries of the poster to help explain its purpose.

Have students select an industry or profession that they feel should be unionized.  
Then, have students create new posters to recruit workers from that industry or 
profession to unionize.

Analyze

Extend

15
00

17
00

16
00

Historical-Thinking Skill
Students will compare and contrast 
the different points of view over labor 
unions.
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Lessons
Each lesson has one easy-to-follow teacher page and one student activity page.  Students will also use 
various graphic organizers to help them analyze documents and plan their DBQ essays.

Teacher Lesson Guides

All the lesson guides in this book are broken down into clear, concise, and easy-to-use steps.  This 
simple and consistent format will facilitate smooth transitions for teachers and students as they 
progress from one document-based assessment level to the next.

�� Focus on Historical-Thinking Skills to help  
students think like historians.

�� Activate background knowledge, spark interest,  
and prepare to analyze documents.

�� Analyze documents with quick, engaging activities  
and discuss thought-provoking guiding questions.

�� Learn How To interpret increasingly complex 
documents.

�� Extend learning to the next level.

Teacher Resource Pages

Additional background information and answer keys for 
the lessons are at the end of each unit.  The background 
information provides teachers with information about 
the documents and relevant historical context at a quick 
glance.  Teachers can share this information with their 
students as needed.

15
00

17
00

16
00

15
00

17
00

16
00

15
00

17
00

16
00

15
00

17
00

16
00

15
00

17
00

16
00

P
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inary D
B

A
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Families Then and Now

Food Lesson 

Favorite recipes are part of familial traditions and are 
often used to celebrate holidays and special occasions.  
Many old recipes have been handed down through 
generations, and children learn them by helping an adult 
make them.  In the past, some people did not write 
the ingredients they used, so many old recipes were 
vague and subject to variations each time they were 
used.  The cake recipe is from the Depression era.  
Ingredients such as eggs and dairy were expensive.  
This gave rise to creative and delicious recipes that 
didn’t use these ingredients.  This sugar cookie recipe 
is from the Sorrell family who lives in central Missouri 
in the United States.  The recipe dates back five 
generations.  A large quantity of flour is needed to 
bake these cookies.  One unusual ingredient is sour 
cream, but family members say it is the magic ingredient that 
makes the cookies fluffy and thick.

Answer Key 

Think About Recreation (page 33)
 1. A
 2. The family is sight-seeing.

Think About Houses (page 35)
 1. B
 2. The house on the right has a garage 

attached. There is a driveway, and a 
modern car is parked on it.

Think About Food (page 37)
 1. B
 2. It was written during a time when 

typewriters were not common and 
computers had not been invented.

Teacher Resources (cont.)
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Name:  ________________________________________ Date: _____________________

Think About Schools
Directions: Study the images.  Then, answer the questions.

M
y C

om
m

unity
Then and N

ow

 1. How are these classrooms the same?

 A Each classroom has one teacher.
 B Students are sitting in desks.
 C They have many decorations.
 D They have computers.

 2. What is one way classrooms have changed?  Use evidence from 
the photos.

Then

Now

One teacher taught many grades 
together in a one-room school 
house. A teacher teaches one grade in a spacious 

classroom and has modern technology.
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How to Use This Resource (cont.)

Preliminary

Lessons (cont.) 

Student Activity Pages

�� A caption or brief description of each document and its 
source encourages students to consider the source of 
every historical document.

�� A variety of document types engages students with 
diverse interests, backgrounds, and abilities.

�� Constructed-response questions about each primary 
source assess students’ historical-thinking and 
document-analysis skills.

Beginning

Intermediate

Advanced
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How to Use This Resource (cont.)

Lessons (cont.)

Document-Analysis Sheets

�� Students analyze each document with guiding questions and prompts that help them 
interpret the documents.

�� Students apply historical-thinking skills in an organized, easy-to-follow way.

�� Students use these pages repeatedly to build proficiency.

�� These reproducible pages are located on pages 292–295.

Preliminary and Beginning Samples

Intermediate and Advanced Samples
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How to Use This Resource (cont.)

Lessons (cont.)

Document-Based Questions

The DBQ represents a “real world” or authentic assessment.  There are two parts to a DBQ.  In the 
first part, students read and analyze passages, charts, graphs, photographs, and other visuals.  They 
are asked to respond to short, scaffolded questions based on the individual documents.  Then, in the 
DBQ task, students must draw on the material from the documents and their own knowledge to prepare 
answers that demonstrate their skills in comprehension, evaluation, and synthesis.  Students may be 
asked to make comparisons and analogies, apply knowledge to the given data, take positions on issues 
or problems, support their conclusions, explore multiple perspectives on an event or issue, and/or apply 
historical analyses.

The concept of DBQs is introduced to students in the Beginning level section of this resource.  In that 
section, DBQs are presented as discussion questions that students unpack and answer together with 
their teacher.  As students progress to the Intermediate and Advanced levels, they answer DBQs in 
cohesive, well-supported essays.

Beginner DBQs

By introducing DBQs in the form of meaningful discussions in small- or whole-group settings, students 
can become familiar with these types of questions in a supportive, low-risk environment.  This will build 
students’ confidence to tackle the more complex essay tasks in the subsequent sections.
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How to Use This Resource (cont.)

Lessons (cont.)

Document-Based Questions (cont.) 

Intermediate and Advanced DBQs

As students develop their essay-writing skills, they must reference 
an increasing number of documents.  They will begin with 
two documents and build up to seven.  Students will be most 
successful with these essays when given at the end of a unit of 
study on the related topic.

�� Two essay tasks allow students to choose which DBQ to 
answer.

�� Specific guidelines are given for each question to further 
aid student responses.

DBQ Essay Planner

Graphic organizers are provided on pages 302–304 to help students plan, organize, and write 
their essays.

Name:  _______________________________________________ Date: ______________________________

Ancient Egypt Document-Based Question

Historical Context 

The Egyptian empire began in 3100 BC under Menes.  He declared a supreme monarchy 
and claimed to have divine lineage.  His successors continued to exert a divine hold over 
the people.  He began the tradition of building elaborate tombs for their burial.  This pyramid-
building phase, which was known as the Old Kingdom, was a time of peace and isolation.  
Religion became a focal point.  Priests and the pharaoh had daily ceremonies to please the 
many gods.  All society focused on preparing for the afterlife.  During the Middle Kingdom, 
trading ships sailed throughout the Mediterranean. Elaborate engineering projects were 
constructed.  During the New Kingdom, armies used horses and chariots to lead their soldiers 
into battles, defend their country, and conquer new regions.  In 323 BC, the Greeks took over 
Egypt, and the Ptolemaic Empire began.

Essay Tasks

Directions: Using the documents and your knowledge of ancient Egypt, 
complete one of the following essay tasks.  Before you begin your essay, 
complete the DBQ Essay Planner (pages 302–305) to plan your writing.

Essay Task1
In a well-organized essay, explain how 
Egyptian society was focused on and 
devoted to participating in religious 
practices and providing for the comfort 
of their pharaohs, both in life and 
in death.
In your essay, remember to:

• Identify three religious practices.

• Provide evidence that will convince 
the reader that the religious 
practices you selected reveal the 
devotion of the Egyptian society to 
the pharaoh.

• Include a topic sentence, 
introduction, body, and conclusion.

• Give details to support your ideas.

• Use information found in 
the documents to support 
your argument.

Essay Task2
In a well-organized essay, explain the 
three most important contributions 
of ancient Egyptian society to 
modern society.
In your essay, remember to:

• Identify the three contributions.

• Provide evidence to support that 
the contributions made an impact 
on modern society.

• Include a topic sentence, 
introduction, body, and conclusion.

• Give details to support your ideas.

• Use information found in 
the documents to support 
your argument.

• As a bonus, include evidence 
from an outside source or 
a counterargument in your 
chosen essay.

A
nc
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nt
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g
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t

. As a bonus, include evidence from an outside source in your essay.
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How to Use This Resource (cont.)

Digital Resources
Lesson resources can be shared through cloud-sharing services, displayed on interactive whiteboards, 
or printed and distributed to students.  Projecting documents while students are analyzing them allows 
for whole-class discussions.  At times, projecting full-color versions may be more beneficial than copying 
them on black-and-white copiers.  When making copies, it is recommended to push the photo button 
on the copier for better image quality.  (See page 311 for more details about accessing and using the 
digital resources.)

How the Digital Resources Are Organized

When first accessing the digital resources, you will find the following folders: 

�� Preliminary DBAs

�� Beginning DBAs

�� Intermediate DBAs

�� Advanced DBAs

�� Teacher Resources

The content in each section folder includes the following components:

�� student reproducibles for each lesson

�� primary source images that can be projected

The Teacher Resources folder includes:

�� reproducible for Ask Questions Like a Historian Lesson (pages 28–29)

�� additional lesson resources, including graphic organizers, rubrics, and a list of source 
information for each historical document
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Standards Correlations
Shell Education is committed to producing educational materials that are research and standards 
based.  To support this effort, this resource is correlated to the academic standards of all 50 
states, the District of Columbia, the Department of Defense Dependent Schools, and the Canadian 
provinces.  A correlation is also provided for key professional educational organizations.

How to Find Standards Correlations
To print a customized correlation report for your state, visit our website at www.tcmpub.com 
/administrators/correlations and follow the online directions.  If you require assistance in  
locating or printing correlation reports, please contact the Customer Service Department at  
1-800-858-7339.

Standards Overview
The Every Student Succeeds Act (ESSA) mandates that all states adopt challenging academic 
standards that help students meet the goal of college and career readiness.  While many states 
already adopted academic standards prior to ESSA, the act continues to hold states accountable 
for detailed and comprehensive standards.  Standards are designed to focus instruction and guide 
adoption of curricula.  They define the knowledge, skills, and content students should acquire at 
each grade level.  Standards are also used to develop standardized tests to evaluate students’ 
academic progress.  State standards are used in the development of our resources, so educators 
can be assured they meet state academic requirements.

NCSS Themes and C3 Framework

The lessons in this book are aligned to the NCSS themes and the C3 Framework.  The information 
listed on pages 24–27 describe the processes and thinking presented throughout the lessons.

Content Standards

Each year, McREL International analyzes state standards and revises its standards compendium to 
produce a compilation of national standards.  The social studies content presented throughout the 
lessons support a wide range of content standards ranging from grades K–12.  The standards listed 
on page 23 describe the social studies content presented throughout the units.

ISTE Standards

The International Society for Technology in Education (ISTE) standards provide guidelines for the 
knowledge and skills needed to succeed in the twenty-first century.  The lessons in this book 
support the ISTE standards for students. 
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Standards Correlations (cont.)

Social Studies Standards
The lessons in this book focus on key social studies standards for grades K–12.  This chart shows which 
lesson(s) align with each learning area.

Standard Unit(s)

Understands family life now and in the past. Families Then and Now (pgs. 31–39)

Understands the history of a local community and how communities 
in North America varied long ago.

Communities Then and Now  
(pgs. 41–49), People in the Past 
(pgs. 85–96)

Understands how democratic values came to be, and how they have 
been exemplified by people, events, and symbols.

Our Country Then and Now  
(pgs. 51–59), Money (pgs. 97–108), 
Our Government (pgs. 61–71)

Understands selected attributes and historical developments of 
societies in Africa, the Americas, Asia, and Europe.

Around the World (pgs. 73–84),  
World Cultures (pgs. 151–163)

Understands the development and major characteristics of 
civilization in ancient Egypt.

Ancient Egypt (pgs. 165–179)

Understands how European society experienced political, economic, 
and cultural transformations between 1450 and 1750.

The Renaissance (pgs. 181–196)

Understands the politics, economy, and society of colonial America 
and the eventual causes of the American Revolution.

Life in the Colonies (pgs. 109–116), 
Causes of the American Revolution 
(pgs. 117–126)

Understands the events, people, and ideas that influenced the ideas 
established by the Constitution.

Constitution and New Government 
(pgs. 197–214)

Understands the United States territorial expansion affected 
relations with external powers and Native Americans.

American Indians (pgs. 127–136)

Understands the course and character of the United States 
Civil War.

Civil War (pgs. 137–149)

Understands how the Industrial Revolution changed American lives 
and led to regional tensions.

Industrial Revolution (pgs. 215–232)

Understands the causes, course, and global consequences of World 
War I.

World War I (pgs. 233–250)

Understands the causes and course of World War II and the 
character of the war at home and abroad.

World War II (pgs. 251–270)

Understands the struggle for racial and gender equality and for the 
extension of civil liberties.

Civil Rights Movements  
(pgs. 271–290)
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Standards Correlations (cont.)

Document-Based Assessments
The lessons and activities in this book encourage students to practice multiple historical-thinking skills.  
However, each lesson focuses on one historical-thinking skill, allowing teachers to be purposeful in their 
instruction.  These charts show the NCSS theme and historical-thinking skill focus of each lesson.

Preliminary Document-Based Assessments

Unit NCSS Theme Lesson
Historical-Thinking  

Skill Focus 

Families Then and Now 
(pages 31–39)

Time, Continuity,  
and Change

Recreation Make Connections

Houses Use Evidence

Food Set the Scene

Communities  
Then and Now  
(pages 41–49)

Time, Continuity,  
and Change

Transportation Make Connections

Schools Use Evidence

Helpers Make Connections

Our Country Then and 
Now (pages 51–59)

Time, Continuity,  
and Change

Places Make Connections

People Use Evidence

Symbols Think Across Time

Beginning Document-Based Assessments

Unit NCSS Theme Lesson
Historical-Thinking  

Skill Focus

Our Government  
(pages 61–71)

Power, Authority, and 
Governance

Presidential Seal Set the Scene

Congress Make Connections

Supreme Court Think Across Time

Voting Consider the Source

Around the World 
(pages 73–84)

People, Places,  
and Environments

African Safaris Use Evidence

Thailand’s Geography Set the Scene

London’s Architecture Make Connections

Australian Barbecue Use Evidence

People in the Past 
(pages 85–96)

Time, Continuity, and 
Change

Log Cabins Set the Scene

Fashion Long Ago Consider the Source

Indigenous People Use Evidence

Getting Around Town Think Across Time

Money 
(pages 97–108)

Production, 
Distribution, and 
Consumption

Currency—Quarters Consider the Source

Paper Money Use Evidence

Prices Make Connections

Currency Exchange Use Evidence
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Standards Correlations (cont.)

Document-Based Assessments (cont.)

Intermediate Document-Based Assessments

Unit NCSS Theme Lesson
Historical-Thinking  

Skill Focus

Life in the Colonies  
(pages 109–116)

People, Places,  
and Environments

Colonial Seals Make Connections

Farms and Plantations Use Evidence

Causes of the American 
Revolution 
(pages 117–126)

Power, Authority,  
and Governance

Common Sense Set the Scene

The Boston Massacre Consider the Source

Declaration of 
Independence

Think Across Time

American Indians 
(pages 127–136)

Culture

Indian Removal Act Think Across Time

Tecumseh and  
Sitting Bull

Set the Scene

Assimilation Use Evidence

Civil War  
(pages 137–149)

Power, Authority,  
and Governance

Missouri Compromise Set the Scene

Fugitive Slave Act Make Connections

Emancipation 
Proclamation

Make Connections

Civil War Amendments Think Across Time

World Cultures  
(pages 151–163)

Culture

Roman Routes and 
Aqueducts

Set the Scene

Chinese Armor Use Evidence

The Importance of Zero Set the Scene

Mesoamerican 
Civilizations

Make Connections
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Standards Correlations (cont.)

Document-Based Assessments (cont.)

Advanced Document-Based Assessments

Unit NCSS Theme Lesson
Historical-Thinking  

Skill Focus

Ancient Egypt  
(pages 165–179)

Culture

The Great Pyramid  
of Giza

Set the Scene

Herodotus Consider the Source

Hieroglyphic Writing Make Connections

Obelisks Make Connections

Egyptian Gods Use Evidence

The Renaissance 
(pages 181–196)

Culture

Da Vinci’s Notes Make Connections

Renaissance Churches Set the Scene

Medieval and Renaissance 
Art

Make Connections

Brunelleschi’s Dome Think Across Time

Commerce in Venice Set the Scene

Constitution and  
New Government 
(pages 197–214)

Power, Authority,  
and Governance

The Articles of 
Confederation

Set the Scene

Congressional 
Representation

Make Connections

Article II of the 
Constitution

Consider the Source

The Three-Fifths 
Compromise

Use Evidence

Federalists vs. Anti-
Federalists

Make Connections

Approving the Constitution Use Evidence

Industrial Revolution 
(pages 215–232)

Science, Technology, and 
Society

Child Labor Think Across Time

Haymarket Square Set the Scene

Changes in 
Communications

Make Connections

Thomas Edison Use Evidence

Time Line of Inventions Think Across Time

Transportation Make Connections
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Unit NCSS Theme Lesson
Historical-Thinking  

Skill Focus

World War I  
(pages 233–250)

Global Connections

Trench Warfare Use Evidence

Poisonous Gas Consider the Source

The Lusitania Set the Scene

Communications Make Connections

Role of Airplanes Set the Scene

Writing Home Use Evidence

World War II  
(pages 251–270)

Global Connections

Women at Work Use Evidence

Contributions of Minorities Set the Scene

442nd Regiment Set the Scene

Reusing and Recycling Make Connections

Food Supplies and 
Rationing

Use Evidence

D-Day Make Connections

War Bonds Consider the Source

Civil Rights Movement 
(pages 271–290)

Civic Ideals and Practices

Power, Authority,  
and Governance

Police Report Think Across Time

Protests Make Connections

Literacy Tests Set the Scene

Letter to the President Consider the Source

Freedom Riders Make Connections

Dr. King Use Evidence

Civil Rights Act of 1964 Make Connections

Standards Correlations (cont.)

Document-Based Assessments (cont.)

Advanced Document-Based Assessments (cont.)
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Ask Questions Like a Historian Lesson
To warm up your students to the idea of using historical-thinking skills to analyze documents, complete 
this activity shortly after the school year begins.

	 1.	As a homework assignment, have students, with the help of a family member or adult, look through 
souvenirs of their lives (e.g., photographs, letters, certificates, diaries, newspaper clippings, birth 
certificates, library cards, report cards).  Have each student select a primary source document to 
share with the class.

	 2.	Once students have brought their selected documents to class, begin the analysis with a simple 
gallery walk.  Ask students to place their documents on their desks.  Then, have students walk 
around the room to observe all the documents their classmates brought in.  After a few minutes, 
have students return to their seats and share any observations they made.

	 3.	Distribute copies of Using Historical-Thinking Skills (page 29), and read through the questions, 
modeling how you might answer them.  You can have students use this page in one of two ways.  
They can write answers to the questions on separate sheets of paper, or they can work with partners 
to discuss their responses.  Be sure to point out to students that depending on the documents they 
have, they may or may not be able to answer every question.

	 	 If you’re working with elementary students, they may need more guidance in each of the 
thinking skills.  Instead of completing this activity in one day, you can work with each of the five 
historical-thinking skills one at a time.  In the digital resources, you’ll find five separate pages 
with the historical-thinking questions leveled for younger students.  Students can work in pairs 
or as a whole group to answer the guiding questions for their documents.  (See page 311 for 
more information.)

	 4.	After students have written or discussed the questions and completed their reflections, have them 
share their reflections with the class or in small groups.

	 5.	As an extension to this activity, have groups of students make posters for the historical-thinking 
skills.  They can add to these posters throughout the year.  As students complete the lessons in this 
resource, they can refer back to this activity and make connections to the historical-thinking skills 
they will continue to develop.

Once you have prepared your 
students with an introduction to 
these historical-thinking skills, 
you will be well on your way to 
introducing them to the work of 
historians as they make valid 
inquiries into the past.
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Using Historical-Thinking Skills
Directions: It’s time to practice using historical-thinking skills!  Use the questions to analyze a 
document from your life.  You can discuss the questions with a partner or write the answers on 
separate sheets of paper.

Make Connections

	 ©	How is this document connected to you and your family?

	 ©	Do you have or know of similar documents from the past or today?  If so, how do 
they compare?

	 ©	What comparisons can you make about your document and those of your classmates?

Use Evidence

	 ©	What does this document reveal about you or your life?

	 ©	What does this document reveal about the time and place it was created?

	 ©	What evidence is there to come to these conclusions?

	 ©	What other documents might corroborate this evidence?

Consider the Source

	 ©	Who created this document?

	 ©	Why was this document created?	
	 ©	Who was the intended audience for this document?

	 ©	How can you determine if the author or creator had a particular point of view?

Set the Scene

	 ©	When and where was this document created?

	 ©	Describe yourself at the time this document was created.

	 ©	What other important things were going on at the time and place this document 
was created?

Think Across Time

	 ©	Create a time line of your life with at least five important events.  Then, add this 
document to the time line.  How does this document fit into the story of your life?

	 ©	How is this document related to your life today?
	 ©	What, if any, lasting effects has the document had on you or others?

Reflection

Imagine someone in the very distant future discovers your document.  What would they learn 
about you and the time and place the document is from?

15
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17
00

16
00

15
00

17
00

16
00

15
00

17
00

16
00

15
00
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00

16
00

15
00
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00

16
00

Name: ________________________________________________ Date:	 ____________________________
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Discussing Historical Documents
When studying historical documents, it is important for students to discuss, debate, and deliberate 
higher-order questions.  Discussions provide a vehicle to address the many English language arts 
standards that exist within the realm of social studies.  These discussion methods can be adapted to fit 
students’ needs and your teaching style and preference.

Turn and Talk 

This method takes little to no planning, is relatively low risk for students, and can be done at any level.  
Have each student “turn and talk” to a person next to them about the provided guiding questions or 
observations they have about documents.

Concentric Circles 

This discussion method allows student to discuss many questions with different people.  Have students 
form two circles with equal numbers of students.  Have one circle stand inside the other, facing each 
other.  Have each student partner with the person across from them.  Ask a question for partners to 
discuss.  After a set amount of time, ask one of the circles to move one person to the right.  Ask another 
question for new partners to discuss.  Continue having the same circle rotate to new partners as many 
times as you choose.

Poster Walk Discussion 

This method takes more planning, but it can elicit interesting discussions.  Set out posters around the 
room, each with a historical document and a question.  Have a group of students start at each of the 
posters.  Ask students to read the questions, discuss their thoughts, and write their responses on the 
posters.  Then, have groups rotate to the next poster until they have had a chance to visit each one, add 
their thoughts, and respond to other groups’ comments.

Socratic Seminar Style Discussion 

This type of discussion is student-driven and emphasizes the importance of referring to documents to 
guide discussions.  Have one student begin by responding to an open-ended question or asking their own 
question.  The discussion continues “popcorn” style or in a circle.  Ask students to share responses to 
others’ questions, add to others’ thinking, or articulate new thoughts and questions.  Remind students to 
constantly refer back to the document to guide their comments and questions.

Online Discussion Resources 

Online discussion tools allow students, especially those reluctant to share verbally, to contribute written 
comments or questions to a class discussion.  Here is a list of suggested tools for online discussions:

�� Google Classroom—Teachers or students can pose questions and others can comment.

�� Padlet.com—Students can comment with digital sticky notes (anonymously if you choose).

�� NowComment.com—Teachers or students can upload a document and have others comment 
digitally.
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